
Sandwell SACRE RE Units: investigation plans for the classroom © SACRE 2019 

 
 

 

 

 

 

Unit 1.10 
How and why are some 
books holy? What 
makes these books 
important? 
 
This unit focuses on 
scriptures for Christians, 
Sikhs and Muslims 
YEAR GROUP: 2 

Sandwell SACRE RE Syllabus:  
Non-statutory 
exemplification 
This unit is one of a series of examples 
written for Sandwell SACRE and teachers of 
RE by consultant Lat Blaylock. For support 
and guidance on the syllabus via email: 
lat@retoday.org.uk  

 
© 2019 Sandwell SACRE and RE Today 

 

mailto:lat@retoday.org.uk


Sandwell SACRE RE Units: investigation plans for the classroom © SACRE 2019 

How and why are some books holy? Why are holy books important? 
Sacred words for Sikhs, Muslims and Christians. Age Group: Year 2 

 
ABOUT THIS UNIT: 

About this unit: learning here allows for exploration of the Christian Bible, the Sikh Guru 
Granth Sahib and the Muslim Qur’an.  It begins by helping pupils to focus upon the difference 
between sacred texts and other texts with which they are familiar and may enjoy.  It then 
moves onto helping pupils find out why the Bible is important to Christians.  This is covered in 
a range of ways including delving into Bible stories, focusing on teachings within the Bible 
and researching through text and video.  Following this, pupils concentrate on how Christians 
today might use the Bible. 

Pupils start work on the Qur’an by thinking about why it is important to Muslims – this is 
done by looking at what a number of Muslims say about why the Qur’an is precious for them 
personally.  Following this, pupils spend some time focusing on teachings within the Qur’an 
and their meanings. 

Pupils also learn about the Sikh scriptures, the Guru Granth Sahib, finding out about the ways 
in which the scriptures were collected, how they are seen and used in the Gurdwara and 
some simple examples of what the scriptures say. 

The unit culminates with pupils thinking about the three examples of sacred writings, their 
teachings and influence on lives of followers before considering what influences their own 
lives.  They apply their ideas in the creation of a book that might be useful for guiding 
children of their own age in life. 

 

Estimated time for this unit (in hours) 7+ hours of teaching time – maybe two lessons on each of 
the sacred texts, with one to begin and one to finish. 

 
Where this unit fits in: 
This unit makes a good standard of thinking for RE work in Year 2, and will lead on effectively to 
work in later years about sacred spaces, holy buildings and sacred journeys or pilgrimages.  
 
KEY IDEAS ADDRESSED BY THIS UNIT 

• Beliefs teachings and sources 

• Identity, diversity and belonging 
   ATTITUDES FOCUS 

• Self Awareness - Becoming increasingly sensitive to the impact of their own ideas 
• Respect for All – Developing skills of listening and a willingness to learn from others, 

even when others’ views are different from their own 
• Open Mindedness - Being willing to learn and gain new understanding 
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Prior learning Vocabulary Resources 

It is helpful if 
pupils have:  
 
Learnt some 
stories from 
the origins of 
Christianity, 
Islam and 
Sikhi faith. 

In this unit, pupils will 
have an opportunity to 
use words and phrases 
related to: 

Christian Religion: 
Jesus 
Bible 
Church 
Old Testament 
New Testament 
Communion 
Psalms 

Muslim Religion: 
  Qur’an 
  Muhammad 
  Jibril 
  Allah 
Sikh religion 
  Guru 
  Gurdwara 
  Guru Granth Sahib 
Religion in General: 

Holy book 
Teachings 

Religious & Human 
Experience:    
  Guidance 
  Inf luence 

Web 
• BBC programmes are very helpful here, such as 

Religions of the World (2017, for 4-7s) and My Life, My 
Religion.  Both series include good material on Sikh, 
Muslim and Christian story, sacred text and 
community. Find them all here: 
https://www.bbc.co.uk/programmes/b05pc1c9/clips  

• RE:quest is a website exploring Christianity, much of 
which is suitable for KS2 http://request.org.uk/ 

• For teachers.  Bible Gateway and Qur’an Browser can 
help you to look up passages from the Bible and 
Qur’an quickly and easily: 
https://www.biblegateway.com/ 
http://www.quranbrowser.org/ 
 

RE Today Services (www.retoday.org.uk) publish relevant 
items: 

➢ Inspiring RE: Sikhs 
➢ Opening Up RE: Islam 
➢ Opening Up RE: Christianity 
➢ Opening Up RE: Creativity 
➢ RE Ideas: Fairness and Justice (has a section on the 

beatitudes) 
➢ RE Ideas: Sacred Places 
➢ Developing Primary RE: Faith Stories 
➢ Developing Primary RE: Words of Wisdom 
➢ Exploring Codes for Living 
➢ Stories from Christianity and Islam with 

accompanying questions/activities can be purchased 
individually from RE Today.  

Contributions to spiritual, moral, social and cultural development of pupils 
Pupils will have opportunities to develop: 

• Spiritually Learning about and reflecting on important concepts, experiences and beliefs that 
are at the heart of religious and other traditions and practices. 

• Morally Considering what is of ultimate value to pupils and believers through studying the key 
beliefs and teachings from religion.  Developing a sense of conscience.  

• Socially Considering how religious and other beliefs lead to particular actions. 
• Culturally Encountering people, literature, the creative and expressive arts and resources from 

differing cultures and religious communities 

 
  

https://www.bbc.co.uk/programmes/b05pc1c9/clips
http://request.org.uk/
https://www.biblegateway.com/
http://www.quranbrowser.org/
http://www.retoday.org.uk/
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EXPECTATIONS: At the end of this unit 
Pupils 
achieving the 
expected 
outcomes for 
this age group 
will be able to: 

Make sense of belief:  

• Identify a belief about God linked to what a holy book says  

• Recognise that sacred texts contain stories which are special to many people and should be 
treated with respect 

• Identify at least three symbols which people use to show their respect for their holy 
writings 

Understand the impact:  

• Recognise how different religions express their respect for their scriptures, using symbols 
and by doing what the scriptures say 

• Give simple examples of ‘hidden messages’ in faith stories or wise sayings 
Make connections:  

• Talk about what they like in the stories from sacred texts that they hear 

• Think, talk and ask good questions about messages within sacred texts and the values, 
behaviour and attitudes of people 

• Suggest feelings and reactions of characters at key points in faith stories, and suggest 
meanings in the stories 

• Ask and suggest answers to questions arising from their learning about holy books 

ASSESSMENT SUGGESTIONS: During the unit, opportunities exist for assessment when pupils: 
• Create mind maps about the holy books and look for meaning in spiritual stories / 

sayings – look for progression in knowledge about the scriptures, understanding of 
meanings of a story / sayings and how they might relate to personal / modern life.  

• Show understanding of how different faiths use their scriptures – during the venn diagram 
activity look for knowledge of ways in which scripture is used similarly and differently and 
understanding of the impact it has had on worship and lives of believers. 

• Display understanding of teachings within the scriptures, including making simple 
connections to pupils’ own values. 

• Show that they understand simple ideas about the scriptures, finding out about the 
ways in which the scriptures were collected, how they are seen and used in worship 
and some simple examples of what the scriptures say. 

• Contribute to a class book of wise words for guidance – do pupils understand that 
messages can be conveyed in different ways, through different types of writing?  Can 
they choose an appropriate message to share? 

 

If a final assessment is required in this unit pupils could: 
• Show application of their learning about some features of Holy books in their final class 

book of wise words for guidance in life. 
• Ask pupils to recall the clips that they watched regarding the Bible, Guru Granth Sahib and 

Qur’an.  Pupils could make their own ‘documentary’ clip about holy books, each child 
filming one sentence on a phone.  They can include points such as why these are such 
important books, what is in the sacred texts, what someone can learn from reading the 
Bible or Qur’an or Guru Granth Sahib.   

• To make a quality documentary with lots of relevant information in, pupils will need 
support.  They may need planning sheets to help scaffold their work, who within the 
group will say what and when, lots of rehearsal time, some peer/teacher assessment 
during the rehearsal time to improve their overall presentations etc.   

• Final documentaries can definitely be recorded for assessment purposes and for fun!  
They will be good resources to show to future groups of Year 2 pupils studying this topic – 
make pupils work meaningful by letting them know it will be used in this way beforehand. 
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Teachers will enable pupils to 
achieve these outcomes, as 
appropriate to their age and 
stage, so that they can: 
Make sense of belief:  

• Recognise that sacred texts 
contain stories which are 
special to many people and 
should be treated with 
respect 

Understand the impact:  

• Recognise how different 
religions express their respect 
for their scriptures, using 
symbols and by doing what 
the scriptures sayings 

Make connections:  

• Think, talk and ask good 
questions about messages 
within sacred texts and the 
values, behaviour and 
attitudes of people 

• Ask and suggest answers to 
questions arising from their 
learning about holy books 

Key Question for this lesson: What is the difference between a favourite book and a holy book? 
• Pose pupils with an exciting situation.  They are all going to go and live on another planet!  They will travel there with 

their friends and family in an amazing rocket.  The new planet has wonderful homes, food, clothing etc for everyone 
and they will all be very happy there … BUT … due to limited room on the spaceship nobody can take many 
possessions from planet Earth.  They are just allowed to pick 1 object that they own to take with.  They might never 
see their other possessions again.  In pairs, pupils discuss which object they would choose to take and why.  Discuss 
with pupils what made their choices the most special out of all the special things they own.  Did they choose 
something because it cost lots of money?  Did they choose something that was old or new? Something valuable 
because it was a gift? 

• Change the rules.  This time, pupils can still take 1 object, but it must be a book.  Pupils can take just 1 book.  Ask 
pupils: Which book will it be?  Why is this book more special than the others?  Was the book you chose the most 
expensive book that you and your family own?  Is your book a bestseller? 

• Share story of Mary Jones with pupils (either read the story or show a video – this is good: 
https://www.youtube.com/watch?v=XpwHm0MSCwA).  Set up a hot seating activity with pupils having the 
opportunity to pose questions to Mr Charles, Mary and Mary’s mum and answer in role in order to focus on 
characters’ thoughts and motivations. 

• Explain that if pupils saved up for as long as Mary had done, they would have been saving up since they were 1 or 2 
years old.  If they had walked as far as Mary, they would possibly have walked further than from Sandwell to 
Coventry (which is slightly less than 26 miles as the crow flies).  With no shoes!  Discuss whether any pupils in the 
class have been this dedicated about buying a book.   

• Remind pupils that Mary Jones did not carry out her actions for just any book, but for the Bible.  Think, pair, share 
why this might have been.  Share responses and discuss pupils’ ideas about the key question ‘what is the difference 
between a favourite book and a holy book?’.  Ensure pupils understand that for many people, holy books are more 
than just ‘special’. 

• Use ‘guided visualisation’ to help pupils focus on ‘beautiful messages’.  Before reading the script, explain to pupils 
that they are going to have the opportunity to think deeply and carefully.  They will then have the chance to share a 
‘beautiful message’ of their own with the class (this message will be something that is meaningful and helpful to 
others).  Carry out the guided visualisation activity, reading slowly and thoughtfully from the script that is printed on 
page 5 of this unit.  Give pupils the chance to talk in pairs about thoughts and questions that come to their minds.  
On some high quality, special paper, pupils individually write their own ‘beautiful message’ – wise and thoughtful 
words of their own that they hope others will find useful and interesting.  These messages can be shared if pupils 
wish.  Draw parallels with how the Bible and other holy books may have beautiful messages in for believers. 

E.g.s of ‘beautiful messages’ in response to the guided visualisation:  
• ‘Some people are like the dark side of the moon and some are like the reflective side.   Some people reflect hope and 

kindness and some argue and fight.  So try to reflect the sun’s light and be like the gleaming moon.’ (by Jamie, 7)  
• ‘Be kind to others so we can all live in a happy world.  We can do wonderful things.  We can run, walk, hold and the 

list goes on.  We can create things and build.  We’re all wonderful.’ (by Thomas, 6). 

https://www.youtube.com/watch?v=XpwHm0MSCwA
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Teachers will enable pupils to achieve  
these outcomes, as appropriate to 
their age and stage, so that they can: 
Make sense of belief:  

• Recognise that sacred texts 
contain stories which are special to 
many people and should be 
treated with respect 

• Identify at least three symbols 
which people use to show their 
respect for their holy writings 

Understand the impact:  

• Recognise how different religions 
express their respect for their 
scriptures, using symbols and by 
doing what the scriptures say 

Make connections:  

• Think, talk and ask good questions 
about messages within sacred 
texts and the values, behaviour 
and attitudes of people 

• Ask and suggest answers to 
questions arising from their 
learning about holy books 

Key Question for this lesson: What do we notice about some holy books and sacred words? How are they respected? 
Examples of holy writings 

• Make a display of books for children to think about, including some favourite and famous books. Look at these together, and 
talk about why some books are especially important to us. Explore in paired talk the books we like best and why. Are they 
funny? Good to read more than once? Moving? Exciting? Do they tell great stories? Tell the children that different religions 
often have a special / holy book that they love best of all, and show them either artefacts or pictures to do with the Guru 
Granth Sahib, the Bible and the Qur’an. It may be nest not to have and handle copies of the Bible, Qur’an, and the Guru Granth 
Sahib: use pictures and associated artefacts. 

• Teach the class that these holy books all have stories, wise words, messages from God and ideas about how to live – rules, if 
you like – inside them. Find out together what stories the children know that come from holy books: do they remember any 
stories of Guru Nanak, Jesus or the Prophet Muhammad? These people are associated with the holy books in Sikh, Christian 
and Muslim religion. Can the children consider some simple pieces of ‘wise advice’ from the different books and say what they 
like about it? 

• Here is an example: 

From the Guru Granth Sahib: From the Qur’an From the Bible 

“The Guru (the teacher) is the ladder, 
the dinghy, the raft by which people 
can reach God.” (Hymns of Guru 
Nanak, Shri Ragu) 
 
What do the children think it means? 
What does it teach Sikhs about finding 
God? 

“You who believe, seek courage in 
patience and prayer, for God is with 
those who are patient and 
persevere.” (2:153) 
 
What do the children think this means? 
Why is it good advice for Muslims? 

“Be kind to each other and forgive 
each other because God, in Jesus 
Christ, has forgiven you.” (Ephesians 
4:32) 
 
What do the children think this means? 
Why is it good advice for Christians? 

• Ask the children why these symbols and activities show respect to holy writings. Which do they think show the most respect? 

The Guru Granth Sahib The Qur’an The Bible 

• Is read from a raised platform 

• Is treated as a human Guru / 
teacher 

• Has its own bedroom at the 
Gurdwara 

• Is often read aloud from cover to 
cover 

• Is never placed on the floor 

• Is kept above other books on a 
high shelf 

• You wash your hands before you 
touch it 

• Many Muslims (called ‘Hafiz’) 
learn it completely off by heart. 

• Is sometimes bound in leather 
with golden lettering 

• Has been translated into over 500 
languages 

• Is read every day by many 
Christians 

• Is the best selling book in the 
whole world. 

• Ask the children to suggest ways of respecting the books that they think are best. Consider the question: if you have a holy 
book, is the best way to respect it to do what it says? 
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Teachers will enable pupils to 
achieve  these outcomes, as 
appropriate to their age and 
stage, so that they can: 
Make sense of belief:  

• Identify a belief about God 
linked to what a holy book 
says  

• Recognise that sacred texts 
contain stories which are 
special to many people and 
should be treated with 
respect 

Understand the impact:  

• Give simple examples of 
‘hidden messages’ in faith 
stories or wise sayings 

Make connections:  

• Talk about what they like in 
the stories from sacred texts 
that they hear 

• Suggest feelings and 
reactions of characters at key 
points in faith stories, and 
suggest meanings in the 
stories 

Key Question for this lesson: Sikh stories: what messages can we see? 
Examples of holy words: the Sikh Guru Granth Sahib and stories of the Gurus. 
A story from each of the holy books to think about. 

• Notice that the books from these three religions tell stories about God and about the people who try to follow God. Listen to a 
story from the Sikhs and talk about these questions: What does this story mean to believers? Does this story have some hidden 
messages? How do the stories Sikhs tell help people know how to live their lives? 

• Read / watch the story of Malik Bhago and Lalo and brainstorm as a class the messages that they feel there are in the story. What 
is Guru Nanak teaching about life? Use questions to explore the levels of meaning within the story.  Discuss Guru Nanak’s dilemma 
and choices in this story. Were they easy or difficult choices? How do his choices show the values he held to be important? How did 
Guru Nanak’s choice affect the feelings of Malik Bhago and Lalo? How might it have changed the way other people present saw 
Malik Bhago and Lalo? Would it affect their lives in the future?  Retell the story or create freeze frames of the most important parts 
of the story, photograph the freeze frames and create speech or thought bubbles for key characters. (an audio version of this story 
can be found at www.sikhnet.com/stories/audio/honest-work-lalo, an animated version is shown at 
www.bbc.co.uk/education/clips/z8cd2hv ) 

What is the meaning of the story of Dunni Chand?  

• The story: Guru Nanak was a travelling teacher. He visited Lahore, where there lived a banker called Dunni Chand, well known for being 
greedy. His beautiful palace shone with gold, marble and precious jewels. Dunni Chand learnt that Guru Nanak was visiting. He rushed 
to invite the Guru to a special feast: it would make him look very important to have a famous guest.  Guru Nanak accepted the 
invitation. It was a wonderful occasion. When everyone had finished, Dunni Chand turned to Guru Nanak: ‘I am a wealthy man, I can 
help you. What do you want me to do?’ Guru Nanak sat and thought. Fumbling in his pocket, he drew out a tiny sewing needle. 
“Something you can do for me,’ he replied, holding up the needle.  ‘I want you to keep this needle very safe and give it back when we 
meet in the next world.’  Dunni Chand felt very important. The Guru had given him a very special task.  He took the needle and showed 
it to his wife, explaining what the Guru had told him.  To his surprise, she burst into laughter. ‘How are you going to do that?’ she asked. 
He thought and thought, then ran back to the Guru asking “How can I take this needle with me when I die?” “If you cannot take a tiny 
needle with you when you die, how are you going to take all your riches?” asked the Guru. For the first time in his life Dunni Chand felt 
ashamed. He realised he had been greedy. He and his wife decided to use their wealth to help the poor. 

Activities: 

• Tell the story in an exciting way, giving the children a way of joining in. 

• Ask the pupils in groups to develop a drama about the story. They might make a scene of the story, and then another scene in 
which Dunni Chand puts his plan into action, and is generous. 

• Make lists of all the things the children can think of that show generosity. What could rich Dunni Chand do with his wealth? 

• If appropriate, talk about the idea of the ‘next life’. Sikhs believe that when the body dies, there is another life. Thinking about this 
is what made Dunni Chand change this life. 

• Draw simple values like serving others and being kind from the stories you choose. Ask pupils to give the stories new titles that 
include values words.  Compare the titles different pupils choose and draw out the different values they recognise. Circle time, hot 
seating, persona dolls and drama are all useful strategies to explore stories of the Gurus. 

 

http://www.sikhnet.com/stories/audio/honest-work-lalo
http://www.bbc.co.uk/education/clips/z8cd2hv
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Teachers will enable pupils to 
achieve  these outcomes, as 
appropriate to their age and stage, 
so that they can: 
Make sense of belief:  

• Identify a belief about God linked 
to what a holy book says  

• Recognise that sacred texts 
contain stories which are special 
to many people and should be 
treated with respect 

Understand the impact:  

• Recognise how different 
religions express their respect 
for their scriptures, using 
symbols and by doing what the 
scriptures say 

• Give simple examples of ‘hidden 
messages’ in faith stories or wise 
sayings 

Make connections:  

• Talk about what they like in the 
stories from sacred texts that 
they hear 

• Think, talk and ask good 
questions about messages within 
sacred texts and the values, 
behaviour and attitudes of 
people 

• Suggest feelings and reactions of 
characters at key points in faith 
stories, and suggest meanings in 
the stories 

Key Question for this lesson: What kind of things do Christians learn from the Bible?  
Examples of holy writings: the Christian Bible 
A story from each of the holy books to think about. 

• Notice that the books from these three religions tell stories about God and about the people who try to follow God. Listen to a 
story from each of the religions, and think and talk about these questions: What does this story mean to believers? Does this 
story have some hidden messages? How do the stories and messages in these books help people know how to live their lives? 

• Learn from a story Jesus told (e.g. The Lost Sheep/Lost Coin, Luke 15) and how to treat each other (e.g. The Good Samaritan, 
Luke 10). Tell the stories, which are well know, creatively and set learning tasks to explore their meanings.  

Why is the Bible important to Christians? 

• Display and allow pupils to explore a range of different Bibles eg children’s, family, large, small, leather bound, old new, Braille, 
foreign language.  Remind pupils that the Bible is not only a world best-seller, but importantly a holy book for people who 
follow Christianity. 

• Ask whether anybody knows anything else about the Bible or why it is important to Christians.  Pupils can show their ideas on 
mind maps (either individually or in groups – whichever is best suited to your class’s needs).  Around the edge, they should 
write any questions: things that they would like to find out about the Bible and its importance to Christians.   

• Explain that pupils will be adding to their mind maps by finding out extra information.  Provide pupils with texts about the Bible 
and its importance to Christians.  The RE:quest website would be a good place to get some of these texts from (for example 
http://request.org.uk/restart/2014/04/09/the-bible-2/).  Pupils can add anything extra that they find out onto their mind map.  
Hopefully, they may discover answers to some of the questions they highlighted around the outside too.  

• In order to find out more about the Bible’s importance to Christians and add to their maps, pupils watch a clip on the Bible from 
My Life, My Religion: http://www.bbc.co.uk/programmes/p02mwxtz  

• In the video, Bible stories are mentioned.  Discuss which Bible stories pupils already know of.  Allow children time to look 
through appropriate Bibles.  Can they find the stories that they already know of?  Do they come across other stories that they 
may be familiar with but did not realise were in the Bible?  Remind pupils of how Nathan talked about the Old Testament and 
New Testament in the video.  Discuss stories found by children which are in the Old Testament and those in the New, explaining 
that stories of Jesus are in the New Testament.  Show pupils the Old and New Testaments in one of the Bibles.   

• Remind pupils of how Revd David Baverstock stressed the importance of some of the themes that are in the Bible stories for 
Christians.  Choose at least 1 Bible story to focus on together from the Old Testament and draw out the themes.  Teachers might 
like to concentrate on the story of Daniel as Nathan states that this is his favourite.  In this case, share the story with pupils and 
ask them to freeze frame key scenes from it.  Allow pupils to focus on the characters’ thoughts and perspectives by using 
thought tapping or taking a picture of the freeze frames and asking pupils to add thought bubbles. 

• Discuss with pupils what they thing the story says about key themes (eg bravery, trust, wisdom, G-d, sticking to your beliefs).  
Ask pupils whether any of these themes feature in other stories that they know of.  Pupils can choose at least 1 theme and 
explain (orally/ in writing/ pictorially) when it has been important to them personally in their own lives. 

• Allow pupils to add any more information that they can to their mind maps, and consider any questions arising. 

 

http://www.bbc.co.uk/programmes/p02mwxtz
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Teachers will enable pupils to achieve  
these outcomes, as appropriate to 
their age and stage, so that they can: 
Make sense of belief:  

• Identify a belief about God linked 
to what a holy book says  

• Recognise that sacred texts 
contain stories which are special to 
many people and should be 
treated with respect 

Understand the impact:  

• Give simple examples of ‘hidden 
messages’ in faith stories or wise 
sayings 

Make connections:  

• Talk about what they like in the 
stories from sacred texts that they 
hear 

• Think, talk and ask good questions 
about messages within sacred 
texts and the values, behaviour 
and attitudes of people 

• Suggest feelings and reactions of 
characters at key points in faith 
stories, and suggest meanings in 
the stories 

Key Question for this lesson: the Muslim Qur’an – what can we learn? 
• Remind the class of the last two lessons, and notice that the books from these three religions tell stories about God and about the 

people who try to follow God.  

• Learn from a story from Muslim tradition, e.g. Hagar and Ismail and the Well of ZamZam – an angel provides a spring of water to 
save mother and child when they are thirsty. The story expresses the idea that Allah is a caring rescuer of those in trouble and 
answers prayers. This is a suitable animation: https://www.youtube.com/watch?v=QrxCVfDTE2U  

Why is the Qur’an important to Muslims? 

• Before the start of the lesson, put a Qur’an on a high shelf in the classroom.  Explain that you have put something extremely 
precious to many people in the classroom.  Pupils should try to locate the precious object.  Once they have found it, bring the Qur’an 
down from the shelf, explaining that it is a Holy book.  Why do pupils think it was described as ‘precious to many people’?  Why do 
they think it was kept high up? 

• Share with pupils the story of the first revelation of the Qur’an.  Focus on how Muslims believe that the Qur’an comes from Allah and 
was revealed to the prophet Muhammad by the Angel Jibril.  It is believed to be a copy of a book kept in heaven and contains 
guidance from Allah on what to believe and how to live good lives.  In the light of this, explore with pupils ways in which the Qur’an 
should be treated (eg kept off of the floor, above the feet etc – recap from the earlier lesson on respect) 

• Allow pupils to look at the words of some Muslims showing their attitudes towards the Qur’an.  In pairs, pupils should read out one 
card and then jot down the most important thing the person says (either a key word or phrase). 

• Pairs join together to form 4s.  Using their notes from the previous activity, write a group statement ‘The Qur’an is precious to 
Muslims because…’  

What do Muslims learn from the Qur’an? 

• Have a picture or a copy of the Qur’an on a stand at the front of the class and some flashcards.  Tell pupils that you are going to 
explain what the Qur’an teaches.  Hold up a flashcard saying ‘don’t lie’ – ask what the world would be like if everyone abided by this 
rule.  Explain that the rest of the flashcards are blank.  Pupils are going to have to find out what is in the Qur’an in order to complete 
them. 

In order to find out more about what is taught within the Qur’an, pupils can:  

• Watch My Life, My Religion The Qur’an http://www.bbc.co.uk/programmes/p02mwjsw, noting down any teachings they find out. 

• Look at a quotation from the Qur’an eg ‘Always love Allah first.  Think about what Allah expects when making decisions about what 
to do and what not to do.’ Or ‘Believe in God…and out of love for Him, for your relations, for orphans, for the needy, for the 
traveller, for those who ask…keep on praying, give regularly to charity, keep the promises you have made, be patient in the time of 
suffering and difficulty.  Such are the people of the truth, the God fearing.’, noting down anything this might teach a Muslim (pupils 
will need to discuss meanings of quotations first).   

• In pairs, pupils use what they have found out to see if they can make suggestions for some more flashcards stating what is taught in 
the Qur’an.  Draw pupils ideas together – can the class work together to make a set of 10 flashcards using the information that they 
have found out?  Discuss with pupils whether there are any of the flashcards that they think might be important teachings for 
everyone (whether or not they are Muslim).  Can pupils demonstrate what they world would be like if everyone lived by this teaching 
and why it is important (through short role play/ diagram/ poem/ dance etc) 

• Remind pupils of the Christian text: Matthew 22:37 and 39: ‘Love God with all your heart, mind and strength.  Love your neighbour as 
yourself.’ (If Matthew 22:37 and 39 were not used in a previous lesson, introduce them now and discuss their meanings).  Can pupils 
spot any similarities between the teachings from the Bible and teachings from the Qur’an? 

 

https://www.youtube.com/watch?v=QrxCVfDTE2U
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Teachers will enable pupils to 
achieve  these outcomes, as 
appropriate to their age and stage, 
so that they can: 
Make sense of belief:  

• Recognise that sacred texts 
contain stories which are special 
to many people and should be 
treated with respect 

Understand the impact:  

• Recognise how different 
religions express their respect 
for their scriptures, using 
symbols and by doing what the 
scriptures say 

• Give simple examples of ‘hidden 
messages’ in faith stories or wise 
sayings 

Make connections:  

• Talk about what they like in the 
stories from sacred texts that 
they hear 

• Think, talk and ask good 
questions about messages within 
sacred texts and the values, 
behaviour and attitudes of 
people 

• Ask and suggest answers to 
questions arising from their 
learning about holy books 

Key Question for this lesson: Are the holy scriptures of different religions similar? How and why? 
Examples of holy writings: the Sikh Guru Granth Sahib, Muslim Qur’an, Christian Bible 

• Refer back to the display of books for children to think about, including some favourite and famous books. Look at these 
together, and talk about why some books are especially important to us. Explore in paired talk the books we like best and why. 
Are they funny? Good to read more than once? Moving? Exciting? Do they tell great stories? Tell the children that different 
religions often have a special / holy book that they love best of all, and show them either artefacts or pictures to do with the 
Guru Granth Sahib, the Bible and the Qur’an. 

• Remind the class that these holy books all have stories, wise words, messages from God and ideas about how to live – rules, if 
you like – inside them. Find out together what stories the children know that come from holy books: do they remember any 
stories of Guru Nanak, Jesus or the Prophet Muhammad? These people are associated with the holy books in Sikh, Christian and 
Muslim religion. Can the children consider some simple pieces of ‘wise advice’ from the different books and say what they like 
about it? 

What guides and inspires me in my life? 

• Ask pupils to reflect on their learning in this unit.  Can they remember stories and teachings from the Bible and Qur’an that 
might affect the way in which a Christian or Muslim chooses how to live their life? 

• In a circle time, ask pupils to think about who or what influences and guides their own lives.  How does this change their own 
actions?  Pupils can be given 5 concentric circles (or an outline of 5 Russian dolls nesting inside each other).  The middle circle or 
doll represents themselves, so pupils should write their own name inside it.  The next represents the person or thing that 
influences them the most in their lives, so pupils should jot down the name of that person or thing in the appropriate circle/doll, 
giving a reason and example of how their conduct is affected if possible.  Repeat with each subsequent circle/doll – pupils’ 
choices that have more influence over their lives will be nearer the centre than those which have less.  Pupils will end up with a 
diagram showing themselves and a number of guiding influences in their lives. 

• Think of where children of their own age often need guidance in life – what do children find easy or difficult?  Write together a 
class book of wise words to guide pupils through lives.  This might include stories and poems with relevant meanings, sayings 
and teachings.  The children might choose a quotation from one of the scriptures they have studied and make a calligraphic 
version of it. They might collect wise sayings from other teachers or parents. 

• Place the class’ book somewhere prominent and within easy reach for pupils when they want to use it. 

• Reinforce the idea that the class have made an incredibly important book.  Ask pupils to identify the difference between a holy 
book and the very special book of guidance that they have made. 
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Teachers will enable pupils to 
achieve  these outcomes, as 
appropriate to their age and stage, 
so that they can: 
Make sense of belief:  

• Identify a belief about God linked 
to what a holy book says  

• Recognise that sacred texts 
contain stories which are special 
to many people and should be 
treated with respect 

• Identify at least three symbols 
which people use to show their 
respect for their holy writings 

Understand the impact:  

• Recognise how different 
religions express their respect 
for their scriptures, using 
symbols and by doing what the 
scriptures say 

Make connections:  

• Think, talk and ask good 
questions about messages within 
sacred texts and the values, 
behaviour and attitudes of 
people 

• Ask and suggest answers to 
questions arising from their 
learning about holy books 

Key Question for this lesson: what is similar and what is unique about each of these three holy books? 
• Remind the pupils of the learning they have done. 

• Use the Venn Diagram strategy to sum up similarities and differences – there is a whiteboard function for this. See if pupils can 
do the task together on the whiteboard, then do some analysing at a simple level on paper, in pairs. The list of labels can be 
changed to reflect what you taught! 
 

 
 

 
This is a good task to use to check pupils memory and understanding in whole class  
and in paired work. 

 

 
Lat Blaylock and Julia Diamond-Conway, for Sandwell SACRE © 2019 

Muslim 
Qur'an

Christian 
Bible

Sikh Guru 
Granth 
Sahib

Which labels go where? 

• Tells people about God 

• Was written in Arabic 

• Has two Testaments 

• Has its own bedroom 

• Is read in its original language 

• Includes stories about Jesus 

• Is memorised completely by 
Muslims 

• Includes writing by Hindus and 
Muslims 

• Starts with the story of God 
making the world 

• Is never put on the floor 

• Is often read aloud from cover to 
cover 

• Was given to the Prophet 
Muhammad by the Angel Jibril 

• Is a holy book for some people 

• Is full of advice about how to live 

• Is used when people worship God  

• Is respected 

• Has been translated into 500 
languages 

 
 
 


